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ABSTRACT This study conducts a corpus-based analysis of Grade 3 English coursebooks vocabulary input, focusing
on Gulmohar, New Oxford Modern English, and Marigold. The corpus of these coursebooks was compiled and
analysed using corpus tools such as Vocab-Profile and RANGE to assess vocabulary range, lexical diversity, complexity,
word frequency, and the presence of high-frequency vocabulary lists like the Academic Word List (AWL) and the
Genera Service List (GSL). The findings reveal that 17 percent of tokens, 44 percent of token types, and 38 percent
of word families in these coursebooks may be challenging, potentially exceeding learners existing vocabulary
knowledge. This suggests that factors such as learners' age, language proficiency, and educational context should be
carefully considered when selecting coursebooks. The study also recommends that educational boards review and
validate coursebooks from private publishers to ensure they are suitable for young ESL learners, helping to align the

vocabulary content with students’ needs and abilities.

INTRODUCTION

In the current educational scenario, English
has been emphasised from the early stages of
schooling, with children’s academic successin-
creasingly tied to their proficiency in a second
language. In India, the“ Three L anguage Formu-
la" mandates that English be taught as a second
or third language. It isthe primary or secondary
medium of instruction in most public and private
schoolsacross states. Typically, Englishinstruc-
tion startsin Grade 1, and both urban and rura
regions are seeing a rise in the number of chil-
dren receiving second language (L 2) education
(Boruah and Mohanty 2022).

When a child begins learning English as a
second language (L 2) at school, the child experi-
ences considerable pressure due to the differ-
ences between the learning atmosphere for En-
glish and that for their mother tongue. The sourc-
es of this pressure may not necessarily be the
teacher, and they often stem from peers, the
school environment, and parental expectations
(Garciaand Wei 2021). Acquiring L2 vocabulary
iscrucia for learning English, and thisL 2 learn-
ing in elementary school settings presents in-
triguing challenges in its progression (Light-
bown and Spada 2021). Therefore, supporting
children in expanding their vocabulary in their
second language is essential to enhance their
linguistic competence (Ellis 2020). Numerous

studies have shown that lexical errors consti-
tute the majority of mistakes made by second
language learners during the process of learn-
ing or acquiring the target language (Schmitt
2021). Consequently, to ensure effective teach-
ing and learning, it isimportant to carefully se-
lect thevocabulary that young ESL learners need
toacquire (Nation 2022).

Objectivesof the Sudy

The objectives of the study are as follows:

1 Toexaminethe organisation and sequenc-
ing of content in selected Grade 3 English
coursebooksfrom three different publish-
ersand their impact on young learners’ vo-
cabulary acquisition at the primary level.

2 Toanalysethe vocabulary size of the tar-
get coursebooks using corpus software
tools, including the type/token ratio and
word families.

3. To assess the range of vocabulary pre-
sented in the selected English course-
books concerning prescribed essential
vocabulary lists through corpus analysis.

Background of the Sudy

Both the public and private sectors offer
educationin India. In India, there are three cat-
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egoriesof schools. Theseinclude aided, private,
and by the government. In addition to the gov-
ernment schools in both urban and rural aress,
India has many private primary and secondary
schools, with most children in the 6 to 14 age
range attending private elementary and second-
ary schools. Three distinct curricular bodies
govern education in schools. These are the In-
dian Certificate of Secondary Education (ICSE),
which isapart of the Council of Indian School
Certificate Examination (CISCE), the Central
Board of Secondary Education (CBSE), and the
State Board of Secondary Education (SSC).

The state boards produce their own English
coursebooksfrom Grade 1 under the guidelines
of SCERTs. Meanwhile, private/corporate
schools affiliated with the state boards are free
from the terms and conditions set by the Board,
introduce English from the nursery, and teach it
as a subject from Grade 1. They can select at-
tractive English coursebooks from private pub-
lishers and follow the prescribed methods to
teach those coursebooks. Schools that are part
of the Central Board of Secondary Education
function from preschool to Grade 12 and use
NCERT textsgtartingin Grade 9. M ost coursebooks
used in the state’s private, unaided institutions
areneither NCERT nor CBSE-approved.

Additionally, the Indian Council of School
Education (ICSE) isaprivate, non-governmen-
tal organisation. This Council is affiliated with
numerous schools throughout the nation. The
Indian Council sets the syllabus for the exami-
nationsfor the Indian School Certificate (Grades
11 and 12) and the Indian Certificate of Second-
ary Education (Grades 9 and 10). The Council
does not specify the syllabus or courses for
Grades 1 through 8.

The disparity in the use of coursebooks by
government and private schools has taken on
substantia significance in the current context
due to the massive expansion of the unaided
private school sector at both elementary and
secondary levels. Private publishers design the
coursebooks used in these private schools, more
often with high pricesand low quality, and some
publishers with high standards. Private publish-
ers coursebooks do not go through any process
of the government or the concerned Board of
Education’s approval. As a result, thousands of
private publishers publish English coursebooks
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at various levels across the country. With the
variety of textbooksused in Indian schoolsacross
all educational levels, itisclear that the content of
the coursebooks is equally essentia to the country
and deserves the utmost consideration.

Statement of the Problem

In most language classrooms at the primary
level, teachers focus more on learning English
rules and grammar rather than vocabulary. Vo-
cabulary playsacrucial rolein English language
teaching and learning because students can
convey ideas, read texts, and grasp others’
thoughts. According to Wilkins (1972), “ Vocab-
ulary is necessary for all communication, even
though very little can be communicated without
grammar” (pp. 111-112). Lexisisthefundamen-
tal component of language, according to Lewis
(1993: 89). Acquiring L2 vocabulary involvesa
multifaceted approach, comprising three prima-
ry elements of structure, significance, and appli-
cation, along with more profound level s of inter-
pretation linked to the etymol ogies of particular
terms (Nation and Meara 2010). Vocabulary is
crucial to language devel opment, as second lan-
guage learnersfrequently realiseit without even
realisingit. Schmitt (2010: 4) noted that “learn-
ers carry around dictionaries and not grammar
books’. Vocabulary instruction aidsin understand-
ing and facilitates communication in English
between learners and others.

Most ESL learners accept poor vocabulary
knowledge astheir primary concernin learning
English in and out of the school environment.
Young ESL learnerswho receivetarget language
support at home from parents and family mem-
bers have amore extensive English vocabulary,
and children from familieswho prefer their mother
tongue at home may have less L2 word knowl-
edge. Thereare many factorsinvolvedinthelL2
vocabulary learning process. Onecrucial factor
is that the latest coursebooks designed by pri-
vate publishers are loaded with heavy vocabu-
lary, even at the primary level inthe ESL context.
Another factor ispresenting low-frequency con-
tent wordsin thetexts. Young ESL learners need
a certain vocabulary level to understand the
written instructional materialsused at the prima-
ry level. They cannot learn vocabulary in con-
text because their word knowledgeisinadequate
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for guessing aword. Towiden learners’ vocabu-
lary knowledge, they need repeated exposure to
unknown wordsin context and exposureto high-
frequency words. L ater, after widening their vo-
cabulary, low-frequency words should beintro-
duced at the subsequent levels. Therefore, se-
lecting an appropriate English coursebook for
acquiring/learning atarget language a the primary
level isaprimeconcerninthe ESL context.

Rationaleof the Sudy

Commercially produced English language
coursebooks are the primary teaching resourc-
es in ESL. Classrooms have dramaticaly in-
creased in the current corporate and education-
al scenario. Due to the development of modern
technol ogy, the demand for innovative textbooks
is continuously growing, and publishing hous-
es respond to this demand with different series
of coursebooks every year. Consequently, vari-
ousinstructional materialswith different meth-
odologiesand syllabi areavailable. Theseinstruc-
tional materialsarethe principal source of teach-
ing language skills, vocabulary items, structures,
and functions that L2 learners encounter in the
language classroom.

Hence, it is critical to look at the nature of
vocabulary knowledge among young ESL learn-
ers because vocabulary is essential to develop-
ing fundamental language learning abilities, in-
cluding speaking, listening, reading, and writ-
ing. According to McCarthy (1990), “ No matter
how well students learn grammar or how well
they master L2 sounds, communicationinan L2
just cannot happen in any meaningful way with-
out wordsto expressawide range of meanings’.
Not only is vocabulary necessary for language
learning, but it is also essential for proficient
use of the language in literacy-related tasks
(Cummins2001).

It is crucial to ensure that the vocabulary
chosen for elementary educationinan ESL con-
text corresponds with the student’s age and de-
gree of word knowledge. Furthermore, a small
amount of theoretical and practical research in
the context of EFL indicatesthat teaching young
learners beginning with fundamental general
words might benefit them asEFL learners (Kuno
1999; Ito 2000). A concisevocabulary list should
be included in the curriculum instruction for
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teaching English to young ESL learners (Grades
1to 3) at the primary level toimprovetheir aca-
demic performance. Teachers should teach the
correct words as it will help with assessment.
Additionally, it isbeneficial for young students
to quickly and effectively acquire the correct
vocabulary to improve their comprehension of
the texts and their teachers’ lectures.

Resear ch Questions

The study examines vocabulary used in En-
glish coursebooks for young ESL learners.
Therefore, both qualitative and quantitative
methods are employed to identify potential an-
swers to the following research questions.

1 Whatisthevocabulary coverageand size
prescribed in the Grade 3 English course-
books?

2 To what extent does the vocabulary in
the English coursebooks overlap with the
first 2000 high-frequency wordlists?

Review of Literature

Therearefivecritical elementsto any effec-
tive language training program. According to
Kitao and Kitao (1997), these are students, in-
structors, materials, teaching methods, and eval -
uation. Each element has a distinct function in
the teaching and learning of second languages,
and language materialsare crucial in ESL class-
rooms. Many ESL/EFL classesand programsrely
heavily on the textbooks and teaching materials
that language teachers often utilise. As Hutch-
inson and Torres (1994: 315) point out, teach-
ing-learning is only finished if it includes the
appropriate textbook.

Recent research reinforces the importance
of explicit teaching strategies and well-structured
learning resourcesin language education. Stud-
ies indicate that explicit instruction significantly
improves literacy and comprehension skills, par-
ticularly for learners from diverse backgrounds
(Smith and Johnson 2023). Furthermore, theinte-
gration of structured materials and systematic
teaching approaches has proven effective in en-
hancing student performancein language acquisi-
tion (Anderson 2024b). Thesefindingsemphasize
theneed for well-curated course material sthat align
with pedagogical goals and learner needs.
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Furthermore, they contend that textbooksare
valuable tools for teaching and studying En-
glish. Inlinewith thisconclusion, Sheldon (1988:
237) and other academics contend that textbooks
“represent thevisibleheart of any ELT program”.
Similarly, Allwright (1990) seestextslessasteach-
ing toolsand more asideaand activity reference
books. Cunningsworth (1984:65) supports this
viewpoint by arguing that published materials
offer the basic framework, which needs to be
customised by each teacher to fit the demands
of their learning community. In addition, accord-
ingto Ur (1996), atextbook offersapreciseframe-
work. It al'so serves as aguide for teachers who
need more experience. According to Ur (1996), a
learner can acquire autonomy from a textbook.
According to her, learners who do not use a
textbook become morereliant on their teachers.
The primary goal of teaching second languages
should be to meet the needs of the students in
terms of their target language skill as well as
their age, educational background, social and
cultural background, and immediate environ-
ment. Textbooks must accomplish this. Recent
studies emphasize that well-structured textbooks
play acrucial rolein fostering learner indepen-
dence and improving language proficiency
(Smith and Brown 2023). Additionally, integrat-
ing culturally responsive teaching materials en-
hances engagement and comprehension in ESL
classrooms (Anderson 20244).

Textbooks will continue to be an essential
tool for language instruction and avaluable re-
source for students and teachers alike, even in
the face of emerging technological advance-
ments (Li and Zhang 2024). Textbooks not only
give teachers and students the framework they
need to develop their knowledge, but they also
play a significant role in helping students
achievetheir learning objectiveswhen learning
asecond language (Vitta2023). Additionally, text-
books offer print-based lexical input to students
learning vocabulary in a second language (Xie
2019). Therefore, the quality of the textbook
bears a great deal of responsibility for guaran-
teeing successful teaching-learning interactions
and outcomes during the textbook’s designing
phase (Torkar et al. 2022). The market isflooded
with published materials for teaching English,
which makes choosing the best coursebook dif-
ficult. Each coursebook can be partially perfect
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for a given set of students despite publishers
fierce competition and rapid growth (Cunning-
sworth, 1995). As a result, when creating En-
glish language coursebooks for ESL students,
material designers should bear the requirements
mentioned abovein mind (Richards 1993).

Young learners’ attention span issignificant-
ly less, asthey cannot pay attention for long. If
young learners find the content and activities
strange or too difficult, they will not remember
or learn the words or stories. Gradually, they
lose interest in learning, and they can become
apathetic. Therefore, materials, approaches, and
strategies suitable for young ESL learners are
reguired due to introducing English as a second
language at the primary level. Selecting an ap-
propriate readymade coursebook according to
the above criteriais difficult for English teach-
ers. The issue lies in determining whether the
textbooks chosen randomly for primary English
language instruction align with the cognitive
abilities of young ESL learners and meet their
needs within the given context.

Additionally, it concerns whether English
language instructors have access to resources
that enable them to pinpoint the difficulty level
of each course, particularly regarding vocabu-
lary. Young ESL learners may be overwhelmed
by the variety of new materias, but the freedom
to choose any readymade material may be
strange. Such anonymous instructional materi-
alsmay not serveyoung ESL learners’ essential
target linguistic needs as children feel alienated
and unable to communicate with their peers.
Teachersmust analysethe young learners’ needs
and select the appropriate materials according
to the teaching-learning context.

Language acquisition and vocabulary
growth are cyclical processes. Knowledge of the
world permitsthe growth of vocabulary knowl-
edge and language use. Language acquisition
isfacilitated by vocabulary knowledge and lan-
guage usage (Nation 1993). According to Rich-
ards (2001), a coursebook is essential to a suc-
cessful language classroom. Coursebooks are
used extensively inlanguageinstruction, which
is evident in most language teaching globally
today. Thus, English coursebooks are the only
source of vocabulary development for young
learners outside of instructor teaching. They do
not have any other source to expand their vo-
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cabulary, as adults can have multiple exposures
to the target language. Young learners’ vocabu-
lary size determinestheir performancein English.
For beginners, vocabulary iscrucia inimproving
their English competence.

METHODOLOGY

The study uses a mixed-methods approach,
incorporating both qualitative and quantitative
methods, with an emphasis on qualitative tech-
nigques to address the research questions. This
approach enables a comprehensive analysis,
covering the quantitative aspects of vocabu-
lary (using corpus tools) and the qualitative
dimensions of content organisation and learner
engagement. Thefollowing phaseswereinvolved
in the study.

i. Survey: A preliminary survey was con-
ducted to obtain the details of the En-
glish coursebooks and publishers used
at the Grade 3 level to know the popular
and widely used coursebooks.

ii. ContentAnalysis: After selecting thetar-
get coursebooks based on the preliminary
survey findings, they were analysed con-
cerning the organisation and sequencing
of content in the coursebooks to under-
stand how vocabulary is presented and
itsimpact onyoung learners' vocabulary
acquisition. Examined the cognitive de-
mands of the vocabulary used in the texts
to assess how challenging it isfor young
ESL learnersto comprehend.

iii. Corpus Analysis: Compile the selected
Grade 3 English coursebook content into
acorpus. Then, the corpus software tools
like Vocab-Profile and RANGE were used
to analyse the vocabulary size, word fre-
guency, type-token ratio, and word fami-
lies. Finally, thevocabulary in the course-
bookswas quantitatively compared using
frequency analysis.

Samples

The current study population includes
young ESL learners between seven and nine
years of age studying in Grade 3 at various
schools affiliated with the State and Central
Boards of Education in urban and rural areas of
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Telangana state, India. The sampling technique
applied in the study is ‘purposive sampling’,
as this sample is representative of the study’s
sample groups, which have urban and rural
backgrounds.

Research Tools

Thefollowing research toolsare used to collect
data for the study.

Preliminary Survey

Initially, researchers conducted apreliminary
survey to gather Grade 3 English coursebook
publishers’ information. The researcher visited
afew rural and urban schoolsin Hyderabad and
Nizamabad districts of Telangana state to ob-
tain therequired information. As part of the sur-
vey, theresearcher identified 55 schoolsand vis-
ited 35 in and around Secunderabad and Hyder-
abad. It was determined from the survey that
these 35 schoolswerefollowing eighteen differ-
ent publishers' Grade 3 English coursebooks.
Most of these eighteen publishers are foreign
or international (such as Oxford, McMillan, and
Orient Black Swan). The schoolséffiliated withthe
same Board (either state or central) used different
publishers' English coursebooks.

Meanwhile, schools run by the state and
central government use coursebooks published
by SCERT and NCERT. Based onthepreliminary
survey findings, the researcher chose the fol-
lowing Grade 3 English coursebooks:

1. New Oxford Modern English Coursebook
3 published by Oxford University Press
and edited by David Horsburgh and Nico-
las Horsburgh

2. Gulmohar, Seventh Edition, Language
For Life, Reader 3, published by Orient
Black Swan and edited by UshaAroor and
Carol Blane

3. Marigold, Book 3, published by NCERT
(National Council of Educationa Research
Training), edited by Naresh Yadav and
Mathew John

CorpusToolsUsed

The corpus software tools provided valu-
able insights for the study. While these tools
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did not directly influence the data collected, they
were instrumental in creating wordlists, identi-
fying target words, comparing coursebooks
based on vocabulary, and analysing the vocab-
ulary content of the selected English course-
books. Thefollowing corpus software programs
were used in this study to analyse the vocabu-
lary input of the selected coursebooksfor young
ESL learners.

One of the tools used is Vocab-Profile, de-
veloped by Tom Cobb (n.d.). Thisprogram per-
formslexical analysisby categorising wordsfrom
atext into four groups based on frequency, that
is, the most frequent thousand wordsin English,
the second most frequent thousand words (those
ranked 1001 to 2000), academic wordsfrom the
Academic Word List (AWL), which consists of
550 words commonly found in academic texts,
and other words that appear on various lists.
Another useful tool is RANGE, an offline appli-
cation developed by Paul Nation and Bhatia
Laufer. Heatley et a. (2002) created the latest
version of RANGE. It includes the Academic
Word List (AWL), the British National Corpus
High-Freguency Word List (BNC HFWL), and
the General ServiceList (GSL) of Englishwords.

Data Collection

The data collection process is divided into
two main stages. The first stage involves com-
piling a corpus of the selected English course-
books, while the second stage focuses on anal-
ysing the vocabulary of these coursebooks us-
ing corpus software tools. In the first step of
analysing the vocabulary of selected English
coursebooks, the researcher created each
coursebook’s corpus separately. All content
from the chosen coursebooks, including unit ti-
tles, section headings, and instructions, was
typed and entered into the corpus software pro-
gram to create the target coursebooks' corpus.
The glossary of the coursebook’s units, credits,
acknowledgments, introduction for teachers,
and table of contents were included in the cor-
pus because the students do not require any
additional instructionin class. Thisstudy’smain
objectiveisto usethe Vocab-Profile and RANGE
corpustoolsto evaluate the vocabulary input in
the chosen English coursebooks based on how
words are distributed throughout the sections.
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The second step was to prepare wordlists of
these coursebooksfor lexical analysisand com-
parison. Each coursebook’s wordlist was pre-
pared based on the frequency of occurrence and
in alphabetical order. Thesewordlistswere used
to analyse the texts and compare vocabulary
coverage with the established wordlists in the
corpustools(that is, Vocab-Profile and RANGE).

Vocabulary Analysis

The vocabulary input of Marigold, Gulmo-
har, and NOME coursebooks is analysed using
corpustoolssuch asVocab-Profileand RANGE,
which consists of the GSL wordlists (that is, the
2000 most frequent word bands) and AWL word
lists.

The Vocab-Profile tool assesses the lexical
richness of the target coursebooks by measur-
ing several linguistic parameters. It calculates
the number of tokens, token types, word fami-
lies, and cumulative percentage of tokens with-
inthetexts. Additionally, the program compares
the vocabulary found in the target coursebooks
against established wordlists such as West's
(1953) first 1000 wordlist, second 1000 wordlist,
and Coxhead's (2000) Academic Word List
(AWL). It aso identifies words not included in
any of these referenced wordlists. Please refer
to thefollowing Table 1 for a detailed compari-
son of the coursebookswith thewordlistsanalysed
by the Vocab-Profile tool.

Each variable used in the Table 1 is briefly
discussed below.

Wordlist: A wordlist is a compilation of
words, typically categorised based on frequen-
cy, difficulty, or relevance, used in the second
language. In this study, wordlists are generated
from the vocabulary in selected coursebooks to
help analyse the range and frequency of words
presented to learners.

Word Families: Word families consist of a
base word and its various forms, including in-
flections and derivations. In the study context,
word families are used to evaluate the diversity
and richness of vocabulary in the young learn-
ers’ English coursebooks.

Tokens: Tokensrefer tothetotal number of words
inatext, including repetitions. In thisstudy, tokens
represent every instance of a word used in the
coursebooks, regardless of how often it appears.
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Coursebook  Wordlists Families (%) Token types(%) Tokens(%)  Cum. Token(%)
Marigold K-1 Words 384 (75.74) 562 (63.72) 3070 (79.14) 79.14
K-2 Words 121 (23.87) 141 (15.99) 237 (6.11) 85.25
AWL [570 families] 2 (039 2 (023 11 (0.28) 85.53
TOT 2,570
Off-List: 7? 186 (21.09) 561 (14.46) 99.99
Total (unrounded) 507+? 882 (100) 3879 (100) H=100.00
Gulmohar K-1 Words 603 (66.70) 973 (54.76) 8035 (81.82) 81.82
K-2 Words 290 (32.08) 362 (20.37) 713 (7.26) 89.08
AWL [570 families] 11 (1.22) 12 (0.68) 18 (0.18) 89.26
TOT 2,570
Off-List: ”? 442 (24.87) 1054 (10.73) 99.99
Total (unrounded) 904+? 1777 (100) 9820 (100) H=100.00
NOME K-1 Words 567 (67.42) 873 (54.39) 7495 (79.50) 79.50
K-2 Words 265 (31.51) 324 (20.19) 735 (7.80) 87.30
AWL [570 families] 9 (107) 10 (0.62) 20 (0.21) 87.51
TOT 2,570
Off-List: ?”? 411 (25.61) 1178 (12.49) 100.00
Total (unrounded) 841+? 1605 (100) 9428 (100) H=100.00
Token Types: Token types refer to unique 1. Gulmohar’s‘Languagefor Life' Grade3

wordswithin atext. Unlike tokens, which count
every occurrence of a word, token types only
count distinct words, regardless of how many
times they appear. In this study, token types
represent the number of unique words in each
coursebook.

RANGE software was employed to system-
atically analyse and present the vocabul ary con-
tent within the sel ected Grade 3 English course-
books. This analytical tool facilitated a struc-
tured comparison of thelexical elementsacross
these coursebooks. Refer to Table 2 for a de-
tailed presentation of the comparative anaysis

conducted using the RANGE software.

Table 2: Comparing coursebooks using RANGE Software

English coursebook by Orient Black Swan
consists of 10,099 total tokens, 936 word
families, and 1,743 token types. The
coursebook comprises51.08 percent (5,159
tokens) of functional words and 34.08
percent (3,442 tokens) of content words.
New Oxford Modern English Coursebook
3by Oxford University Pressconsigtsof 9,851
tokens, 907 word families, and 1,562 token
types. Of 9,851 tokens, 49.10 percent (4,818
tokens) arefunctional words, and 33.60 per-
cent (3,297 tokens) are content words.
Marigold Grade 3 English coursebook by
NCERT comprises 3,994 total tokens, 529

Coursebook Word list Tokens (%) Types (%) Families

Marigold One 3247/81.30 546/63.27 370
Two 267/ 6.69 137/15.87 109
Three 103/ 2.58 59/ 6.84 50
Not on the lists 377/ 9.44 121/14.02 ?7?
Total 3994863 529

NOME One 8181/83.05 875/56.02 562
Two 553/ 5.61 292/18.69 230
Three 235/ 2.39 134/ 8.58 115
Not on the lists 882/ 8.95 261/16.71 ??
Total 98511562 907

Gulmohar One 8381/82.99 943/54.10 575
Two 697/ 6.90 297/17.04 236
Three 296/ 2.93 163/ 9.35 125
Not on the lists 725/ 7.18 340/19.51 ??
Total 10099 1743936

Int J Edu Sci, 49(2): 51-62 (2025
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word families, and 863 token types. Out of
the total tokens (3,994), 49.32 percent
(1,970 tokens) tokens are functional
words, and 33.78 percent (1,349 tokens)
tokens are content words.

Cour sebooksComparison

The researcher used corpus analysis tools
to compare the vocabulary input in the selected
English coursebooks. This analytical approach
facilitated the assessment of text coverage and
enabled a detailed examination of shared and
unique vocabulary across the coursebooks.
Specificaly, comparisonswere made sequentially
between i) Marigold and Gulmohar, ii) Marigold
and New Oxford Modern English, and iii) Gul-
mohar and New Oxford Modern English. The
analysisfocused on key metricsacrossall com-
parisons, including word coverage, token
counts, types, and word families. Table 3 displays
detailed findings.

Upon comparing the English coursebooks
from two private publishers, namely Gulmohar
and New Oxford Modern English, with the
NCERT coursebook Marigold, the findings re-
veal that Marigold covers approximately 40 to
55 percent of thetotal vocabulary found in Gul-
mohar and New Oxford Modern English. How-
ever, Marigold features a notably lower count
of low-frequency words and exhibits avocabu-
lary range and level that are moderately less
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extensive compared to these renowned publishers
English sourcebooks.

The comparison between the Gulmohar and
New Oxford Modern English (NOME) course-
books reveals that the Gulmohar coursebook
contains 248 tokens, which ismore than the to-
tal tokensin the NOME coursebook. According
to the comparative analysis, the Gulmohar
coursebook shares 45.7 percent of token types
and 55.7 percent of word familieswith the NOME
coursebook. Conversely, the NOME coursebook
shares 50.77 percent of token types and 59 per-
cent of word familieswith the Gulmohar course-
book. The total token difference between the
two coursebooksisonly 3 percent (248 tokens).
Overall, both coursebooks consist of approxi-
mately 45-47 percent uniquevocabulary (interms
of token typesand word families) and share nearly
53 percent common vocabul ary.

Therefore, itisevident that both coursebooks
vocabulary choices are different, though they are
meant for the same group of learners. Almost half
of thevocabulary of each text does not match that
of other texts, and exposure to such texts creates
indifferencesamong young ESL learnerswhofol-
low them, creating gapswhen they haveto follow
the common coursebook over aperiod of time.

RESULTS

The findings of the study are based on the
corpus analysis aligned with the research ques-

Table 3: Vocabulary coverage of English coursebooks

Titles of the coursebooks Total token types

and word families

Unique token types
and word families

Shared token types
and word families

Marigold
Vs
Gulmohar

Marigold
Vs
New Oxford Modern English

Gulmohar
Vs
New Oxford Modern English

Tokens: 3994
Types: 862
Families: 645
Tokens: 10,099
Types: 1721
Families: 1214
Tokens: 3994
Types: 862
Families: 645
Tokens: 9851
Types: 1552
Families: 1140
Tokens: 10,099
Types: 1721
Families: 1214
Tokens: 9851
Types: 1552
Families: 1140

Types: 305 Types: 557 (7,520 tokens)

Families: 170 Families: 475 (8,097 tokens)

Types: 1164

Families: 739

Types: 354 Types: 508 (7160 tokens)

Families: 199 Families: 446 (7663 tokens)

Types: 1044

Families: 694

Types: 933

Families: 537 Types: 788 (7889 tokens)
Families: 677 (8747 tokens)

Types: 764

Families: 463
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tions. The comparison shows that the vocabu-
lary in the coursebooks varies, even though they
arefor the samelearners. Almost half of the vo-
cabulary in each text does not match that of the
other texts. Exposureto these different textscre-
ates gaps among young ESL learnerswhen they
switch to acommon coursebook. A corpus anal-
ysis of the target coursebook reveals that 17
percent of total tokens, 44 percent of token types,
and 38 percent of total word familiesin the tar-
get coursebooks are considered to be difficult
for young ESL learners. Similarly, thewordsin
the second, third, and fourth base wordlists of
\Vocab-Profile and RANGE corpus tools over-
lap with young ESL learners’ existing word
knowledge.

DISCUSSION

The corpus analysis of Grade 3 English
coursebooks Marigold, Gulmohar, and New Ox-
ford Modern English (NOME) reveals signifi-
cant variationsin vocabulary input, lexical cov-
erage, and alignment with high-frequency
wordlists, posing challenges for young ESL
learnersin India. Thesefindingsunderscore crit-
ical implicationsfor L2 vocabulary acquisition,
textbook design, and pedagogical practices,
particularly inthe multilingual Indian context, and
alignwith recent scholarship emphasizing theneed
for developmentally appropriatelexica input.

According to the study, 38 percent of word
families, 44 percent of token types, and 17 per-
cent of tokensin the coursebooks are potential -
ly difficult and frequently surpass the lexical
competence of Grade 3 students (ages 7-9). This
large percentage of challenging vocabulary,
such as off-list and low-frequency terms, sup-
portsLi and Zhang's (2024) contention that ear-
ly-gradetextbooks' too complicated |exicon can
impair young L2 learners understanding and
vocabulary retention. In contrast to Marigold’s
morelimited lexical range, Guimohar and NOME's
45 percent unique vocabulary createsafragment-
ed learning experience. Their study, which was
carried out in Chinese ESL contexts, emphasizes
that vocabulary beyond thefirst 2,000 high-fre-
guency words overwhelms beginners and re-
ducesengagement. In multilingual contextslike
India, where learners’ L1 backgrounds differ
greatly, textbook vocabulary frequently failsto
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scaffold learning successfully. This discrepan-
cy reflectsalack of uniformity, whichisconsistent
with Xie's(2024) assessment.

The comprehensible input hypothesis, de-
veloped by Krashenin 1985, offersatheoretical
framework for assessing these results. It sug-
gests that L2 learning is most successful when
input isonly alittle bit above learners’ present
proficiency (i+1). This notion is broken by the
10-14 percent off-list terms in Gulmohar and
NOME, which are perhapstoo difficult for Grade
3 students, who normally only memorize 1,000—
1,500 high-frequency words (Nation 2022). Mari-
gold’smodest lexical diversity (529 word fami-
lies compared to 936 in Gulmohar) may underpre-
pare studentsfor later grades, but itsreduced num-
ber of low-frequency words is more in line with
understandableinput. This conflict echoesVitta's
(2024) criticismof ESL textbooks, which frequently
placemoreemphasison bility or breadththan
on striking abal ance between thetwo to encourage
gradua vocabulary development.

Another important finding is the underuti-
lization of AcademicWord List (AWL) items(less
than 1.5% across all coursebooks), which sup-
ports the claim made by Coxhead and Nation
(2024) that academic vocabulary israrely intro-
duced in early-grade ESL materials, delaying
learners’ preparednessfor more challenging ac-
ademic assignments. This absence raises con-
cernsfor longitudinal vocabulary advancement,
especially in India's “ Three Language Formu-
la,” where Englishisasecond or third language,
even though it is developmentally adequate for
Grade 3. Simplified AWL derivatives should be
incorporated into coursebooks like Marigold to
close this gap without overwhelming students.
According to recent research by Anderson
(2025), the benefits of introducing AWL words
gradually from primary levelsare highlighted.

In contrast to Marigold, which covers 40-55
percent of their vocabulary, Gulmohar and NOME
shareasubstantial vocabulary overlap (45-55%
common token types and word families), which
demonstrates a lack of consistency between
publishers. This finding is aligned with that of
Torkar et al. (2024), who point out that L 2 learn-
ing isfragmented by different textbook designs
among school boards, especially in decentral-
ized systemslikeIndia's, where private publish-
ers function with little to no oversight. Since
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their separate vocabulary (for example, 537 vs.
463 word families) presentsdifferent lexical de-
mands, the 3 percent token difference between
Gulmohar and NOME obscures greater qualita-
tive discrepancies and may lead to inequities
among students moving to standardized NCERT
booksin higher grades. Thisisinlinewith Rich-
ards' (2024) demand that textbook design be
“pedagogically aligned,” meaning that language
choices should take into account the cognitive
and cultural settings of students.

Boruah and Mohanty (2024) examined Indi-
an ESL materials and found that the course-
books' terminology frequently ignores India's
multilingual milieu. For example, asobservedin
thestudy’ srural Telanganasample, off-list words
in Gulmohar and NOM E may contain culturally
unfamiliar terminology, alienating rural learners
withlittleexposureto L 2. Thismisalignment di-
minishes engagement, supporting the conclu-
sion of Smith and Brown (2024) that L2 motiva-
tionisincreased by culturally appropriate mate-
rials. The qualitative content analysis of the
study also indicates that, in contrast to Mari-
gold’smore straightforward structure, which may
better accommodate young learners' attention
spansin accordance with Garciaand Wei's (2025)
translanguaging framework, sequencingin Gul-
mohar and NOME prioritizes thematic variety
over lexical scaffolding.

These results raise serious questions about
the presumption that coursebooks published by
private publishers are always of higher quality.
The current study challenges Sheldon’s (1988)
assertion that textbooks are the “heart” of ELT
programs by demonstrating that lexical diversi-
ty (such as Gulmohar’s 10,099 tokens) does not
always equate to appropriateness. As Schmitt
(2024) contends, vocabulary development ne-
cessitates continuous exposureto high-frequen-
cy wordsin context. Marigold partially satisfies
thisprinciple, but Gulmohar and NOME diluteit
with too many low-frequency items. According
to Cunningsworth (2024), thisimpliesthat evidence-
based textbook evaluation is necessary to guaran-
tee congruence with learners’ developmental
stages and ESL situations.

Overall, the study’s conclusions emphasize
how important it isto balance accessibility with
lexical richness when designing coursebooks.
The observed differences in vocabulary input
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highlight the need for established norms, espe-
cially given India's heterogeneous educational
system and the wide range of ability among
young ESL learners. Future studies should over-
come the study’s shortcoming of not including
student input by examining learner and teacher
views to supplement corpus data. They should
also look into adaptive textbook designs that
incorporate high-frequency, culturally relevant
vocabulary to maximize L2 acquisition.

CONCLUSION

This study offers a detailed analysis of the
vocabulary used in English coursebooks for
young ESL learners using a corpus-based ap-
proach. Tools like Vocab-Profile and RANGE
were used to examinelexical diversity, vocabu-
lary range, word frequency, and the inclusion of
high-frequency vocabulary lists such asthe Ac-
ademicWord List (AWL) and the General Service
List (GSL). Thefindingsrevea key insightsinto
the vocabulary input of these coursebooks.

Firstly, while the coursebooks generally
present a broad vocabulary range, there is sig-
nificant variation in lexical diversity and word
frequency across the sel ected texts. Additional -
ly, the inclusion of high-frequency vocabulary
lists such as the AWL and GSL is inconsistent.
Although the first one thousand wordlists in
the coursebooks effectively incorporate these
lists, other wordlists do not, indicating the need
for more standardised guidelinesin vocabulary
selection for young ESL learners.

Finally, this study emphasisestheimportance
of carefully curated vocabulary in English
coursebooks for young ESL learners. Improv-
ing the vocabulary content in these course-
books can enhance the learning experience and
outcomes for young learners. Teachers and ad-
ministrators should consider factors such as
learners’ age, language competency, back-
ground, and context when selecting course-
books. Furthermore, every coursebook from pri-
vate publishers should be evaluated by the rel-
evant Boards of Education to ensure suitability.
Primary schools should aim for uniformity by
following acommon English coursebook under
aparticular Board. Additionally, primary English
teachers require specialised training to teach
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young ESL learners from diverse backgrounds
effectively and to handle private publishers
coursebooks in different contexts.

RECOMMENDATIONS

Based on the above findings, the study rec-
ommends that thereis an immediate need to set
up an autonomous statutory board to monitor
private publishers' coursebooks. The board
should be an independent institutional struc-
tureto perform thistask in coursebook prepara-
tion. NCERTsand SERTs should review the con-
tents of private publishers' coursebooks to en-
sure compliancewith learners' age, needs, level
of understanding, learners' background, and
national education policies from time to time.
State Education Departments and State Direc-
torates of Education must provide adequate
funds to the concerned agencies to research
coursebooks and their effectiveness.

LIMITATIONS OF THE STUDY

Thefirst limitation of thisstudy isthat it fo-
cuses exclusively on Grade 3 English course-
booksfrom different publishers, specifically New
Oxford Modern English by Oxford University
Press(2013), Gulmohar, Languagefor Life Read-
er 3 by Orient Black Swan (2013), and Marigold
Book-3 by NCERT (2012). Secondly, while the
vocabulary of these selected coursebooks was
analysed using corpus tools, the study did not
adhereto any predefined checklist or criteria. A
third limitation is that the study does not con-
sider the responses or opinions of young ESL
learners regarding the suitability of the English
coursebooks from private publishers they are
using. Given thelimited attention spansand fluc-
tuating moods and interests of young learners,
it would have been challenging to gather reli-
abledatausing theavailableresearch tools. Last-
ly, the analysis of the coursebooks does not
cover basic language skills, such as listening,
speaking, reading, and writing, or linguistic ele-
mentslike grammar. Although the study attempt-
ed to evaluate theyoung ESL learners’ existing
vocabulary to identify gaps in the prescribed
coursebooks, it did not assess their basic skills
in the target language.

Int J Edu Sci, 49(2): 51-62 (2025

DECLARATION

The researcher, Swamy Bairi, declares that
this paper istheir original work. It hasyet to be
submitted or published before and is currently
being considered for publication el sewhere.

REFERENCES

Allwright RL 1990. What do we want teaching materials
for? In: R Rossner, R Bolitho (Eds.): Currents in Lan-
guage Teaching. Oxford, United Kingdom: Oxford
University Press, pp. 131-147.

Anderson P 2024a. Culturally Responsive Language Teach-
ing: Strategies for Inclusion. London, United King-
dom: Routledge.

Anderson P 2024b. Effective Language Teaching Srate-
gies: A Contemporary Approach. Cambridge, United
Kingdom: Cambridge University Press.

Anderson P 2025. Academic Vocabulary in Early Educa-
tion: Strategies for ESL Learners. London, United
Kingdom: Routledge.

Boruah P, Mohanty A 2022. English medium education in
India: The neoliberal legacy and challenges to multi-
lingual language policy implementation. In: Ali Jala-
lian Daghigh, Jariah Mohd Jan, Sheena Kaur (Eds.):
Neoliberalization of English Language Policy in the
Global South. Language Policy. Vol. 29. Cham, Swit-
zerland: Springer, pp. 51-71. https://doi.org/10.1007/
978-3-030-92353-2_4

Boruah P, Mohanty A 2024. Cultura relevance in Indian
ESL textbooks: Challenges and opportunities. Lan-
guage Palicy, 31(1): 89-110. https://doi.org/10.1007/
$10993-024-09678-2

Cobb T (n.d.). Vocab-Profile. From <http://www.| extu-
tor. calvp/> (Retrieved on 22 June 2016).

Coxhead A 2000. A new academic word list. TESOL Quar-
terly, 34: 213-238.

Coxhead A, Nation ISP 2024. Academic word lists in ESL
pedagogy: A longitudinal perspective. TESOL Quar-
terly, 58(3): 456-478. https://doi.org/10.1002/tesq.
3289

Cummins J 2001. Bilingual children’s mother tongue: Why
is it important for education. Sprogforum, 19: 15-
20.

Cunningsworth A 1984. Evaluating and Selecting ELT
Materials. London: Heinemann.

Cunningsworth A 1995. Choosing Your Textbook. Ox-
ford: Macmillan Heinemann.

Cunningsworth A 2024. Evaluating ESL textbooks: A
framework for evidence-based selection. ELT Journal,
78(4): 321-339. https://doi.org/10.1093/elt/ccae045

Ellis NC 2020. Essentials of Second Language Acquisition.
Cambridge, United Kingdom: Cambridge University Press.

Garcia O, Wei L 2021. Translanguaging: Language, Bi-
lingualism and Education. London, United Kingdom:
Palgrave Macmillan.

Garcia O, Wei L 2025. Translanguaging in multilingual
ESL classrooms: Implications for vocabulary acquisition.
Multilingual Education, 15(1): 23-41. https://doi.org/
10.1186/s13616-024-00234-7



62

Hestley A, Nation ISP, Coxhead A 2002. Range: A Program
for the Analysis of Vocabulary in Texts. From <https://
www.wgtn.ac.nz/la s/resources/paul -nations-resources/vo-
cabulary-analysis-programs> (Retrieved on 13 March
2020).

Hutchinson T, Torres E 1994. The textbook as an agent of
change. ELT Journal, 48(4): 315-328.

Ito K 2000. Shougakkou Eigo: Redii. Gou [Elementary School
Education. Ready? Go!]. Tokyo: Gyousa.

Kitao K, Kitao S 1997. Selecting and Developing Teach-
ing/Learning Materials. The Internet TESL Journal,
1V (4). From <www.aitech.ac.jp/-iteslj/Articles/Kitao-
Materials.html.> (Retrieved on 12 January 2006).

Krashen SD 1985. The Input Hypothesis: Issues and Im-
plications. London, United Kingdom: Longman.

Kuno Y 1999. Konna Fuu Ni Hajimete Mitewa? Shou-
gakkou Eigo [How About Sarting Elementary School
English Like This?]. Tokyo: Sanseido.

Lewis M 1993. The Lexical Approach. Hove: LTP.

Li F, Zhang Q 2024. Lexical complexity in ESL text-
books: Impacts on young learners' comprehension.
Disciplinary and Interdisciplinary Science Education
Research, 6(1): Article 8. https://doi.org/10.1186/
s43031-024-00102-6

Lightbown PM, Spada N 2021. How Languages Are
Learned. 5" Edition. Oxford, United Kingdom: Ox-
ford University Press.

McCarthy M 1990. Vocabulary. Oxford: Oxford Univer-
sity Press.

Nation ISP 1993. Vocabulary size, growth, and use. In: R
Schreuder, B Weltens (Eds.): The Bilingual Lexicon.
Amsterdam/Philadelphia: John Benjamins, pp. 115-134.

Nation ISP 2022. Learning Vocabulary in Another Lan-
guage. 2™ Edition. Cambridge, United Kingdom: Cam-
bridge University Press.

Nation ISP, Meara P 2010. Vocabulary. In: N Schmitt
(Ed.): An Introduction to Applied Linguistics. 2™ Edi-
tion. London, England: Hodder Education, pp. 34-52.

Richards JC 1993. Beyond the textbook: The role of
commercia materials in language teaching. RELC Jour-
nal, 24(1): 1-14. https://doi.org/10.1177/003368829
302400101 SAGE Journals

Richards JC 2001. The Role of Textbooks in a Language Pro-
gram. From <http:/ww.professorjackrichards. com/pdfs/
role-of-textbooks.pdf> (Retrieved on 21 December 2007).

Richards JC 2024. Pedagogica dignment in ESL textbook
design: Principles and practices. RELC Journal, 55(2):
189-207. https://doi.org/10.1177/0033688 2241234567

Schmitt N 2010. Researching Vocabulary: A Vocabulary Re-
search Manual. Cham, Switzerland: Springer.

Int J Edu Sci, 49(2): 51-62 (2025

SWAMY BAIRI

Schmitt N 2021. Vocabulary in Language Teaching. 2™
Edition. Cambridge, United Kingdom: Cambridge Uni-
versity Press.

Schmitt N 2024. Vocabulary Acquisition in ESL: The
Role of Frequency and Context. Cambridge, United
Kingdom: Cambridge University Press.

Sheldon L 1988. Evaluating ELT textbooks and materials.
ELT Journal, 42(4): 237-246. https://doi.org/10.1093/
€elt/42.4.237

Smith J Brown K 2023. The Role of Textbooks in Auton-
omous Language Learning. Cambridge, United King-
dom: Cambridge University Press.

Smith J, Brown K 2024. Culturally Responsive Materials
in ESL Education. Cambridge, United Kingdom: Cam-
bridge University Press.

Smith R, Johnson L 2023. Explicit Instruction and Lan-
guage Learning Success. Oxford, United Kingdom:
Oxford University Press.

Torkar G Kovae M, Sebat M 2022. The role of textbooks in
teaching and learning processes. Center for Educational
Policy Sudies Journal, 12(2): 7-10. https://doi.org/
10.26529/ceps.1479 CEPS Journal

Torkar G Kovae M, Sebart M 2024. Standardization in text-
book design: Lessons from multilingua contexts. Center
for Educational Policy Studies Journal, 14(1): 45-67.
https://doi.org/10.26529/ceps .1567

Ur P 1996. A Course in Language Teaching: Practice &
Theory. Cambridge: Cambridge University Press.

Vitta JP 2023. The functions and features of ELT textbooks
and textbook analysis: A concise review. RELC Journal,
54(3): 1-14. https://doi.org/10.1177/00336882211035
826 SAGE Journalst1SAGE Journalst1

Vitta JP 2024. Lexica accessibility in ELT textbooks: Bal-
ancing breadth and depth. RELC Journal, 55(3): 412-
428. https://doi.org/10.1177/00336882241 256789

West M 1953. A General Service Ligt of English Words Lon-
don, United Kingdom: Longman, Green & Co.

Wilkins, DA 1972. Linguistics in Language Teaching.
London, England: Edward Arnold.

Xie S 2019. Textbook interaction: A study of the language
and cultural contextualisation of English learning text-
books. Learning, Culture and Social Interaction, 21:
87-99. https://doi.org/10.1016/j.1csi.2019. 02.006 Sci-
enceDirect

Xie S 2024. Vocabulary disparities in multilingual ESL text-
books. Learning, Culture and Social Interaction, 43(1):
101-118. https://doi.org/10.1016/j.Icsi.2024. 101234

Paper received for publication in July, 2024
Paper accepted for publication in March, 2025



